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Then s a i d  a teacher ,  Speak t o  us of Teaching. 

And he  s a i d :  I 

No man can revea l  t o  you aught bu t  t h a t  which already l i e s  
h a l f  as leep i n  t h e  dawning of your knowledge. 

The teacher who walks i n  the  shadow of t h e  temple, among 
h i s  fol lowers,  gives not  of h i s  wisdom bu t  r a t h e r  of  h i s  f a i t h  and 
h i s  lovingness. 

I f  he is  indeed wise he  does n o t  b i d  you e n t e r  t h e  house of 
h i s  wisdom, b u t  r a t h e r  l eads  you t o  t h e  threshold of your own mind. 

The astronomer may speak t o  you of h i s  understanding of space, 
bu t  he  cannot give you h i s  understanding. 

The musician may s i n g  t o  you of t h e  rhythm which i s  i n  a l l  
space, but  he cannot give you t h e  e a r  which a r r e s t s  t h e  rhythm nor the  
voice t h a t  echoes it. 

And he who i s  versed i n  the  sc ience  of numbers can t e l l  of 
the  regions of weight and measure, b u t  he cannot conduct you t h i t h e r .  

For the  v i s i o n  of one man lends not  i t s  wings t o  another man. 

And even a s  each one of you s tands  alone i n  God's knowledge, 
so  must each one of you be alone i n  h i s  knowledge of God and i n  h i s  
understanding of the  ea r th .  

-- Kahl i l  G5bran, 
The Prophet  - 



INTRODUCTION ! 

Looking back ove r  my co l l ege  exper ience ,  I b e l i e v e  t h a t  my 

enthusiasm about  t h e  concept  (and p r a c t i c e )  of s e l f - d i r e c t e d  l e a r n i n g  

has  grown i n  d i r e c t  p ropor t ion  t o  my d i s i l l u s i o n m e n t  w i t h  school .  

I had been sens ing  a widening gap between what I w a s  be ing  t augh t  and 

wha t .1  wanted and needed t o  l e a r n .  Moreover, I had  a l s o  become aware 

of  my obsess ion  wi th  grades .  "Gett ing A ' s "  had been  my major goa l  

i n  c l a s s ;  d e r i v i n g  meaning o r  va lue  from t h e  expe r i ence  was simply a  

bonus. Ever  s i n c e  k inde rga r t en  I had been l e a r n i n g  how t o  p l ay  school-- 

and I l ea rned  we l l .  But my high grade p o i n t  average  was no compensation 

f o r  some vague l o s s  I felt--some i n a b i l i t y  t o  r ecogn ize  and meet my 

genuine l e a r n i n g  needs.  

This  growing d i s i l l u s i o n m e n t ,  combined w i t h  t h e  oppor tuni ty  

of  t h e  1977-78 L i b e r a l  A r t s  I n t e r d i s c i p l i n a r y  Honors Program, has  l e d  

m e  i n t o  an academic e x p l o r a t i o n  of t h e  concept o f  s e l f - d i r e c t e d  

l ea rn ing .  This  paper  i s  one r e s u l t  o f  my evolv ing  e x p l o r a t i o n .  

This  t h e s i s  i s  composed of  t h r e e  major s e c t i o n s :  Reviews, 

I n t e g r a t i o n ,  and Appl ica t ion .  I n  t h e  f i r s t  s e c t i o n  I b r i e f l y  review 

what I cons ider  t o  'be t h r e e  impor tan t  bodks : Ivan  I l l i c h ' s  Deschooling 

Soc ie ty ,  Paulo F r e i r e ' s  Pedagogy of t h e  Oppressed, and John H o l t ' s  

I n s t e a d  - of  Education. Although t h e  w r i t i n g s  of o t h e r  a u t h o r s  I ' v e  

encountered i n  t h i s  e x p l o r a t i o n  have s i g n i f i c a n t l y  i n f luenced  my 

th ink ing ,  each of t h e s e  t h r e e  works p r e s e n t  some c r u c i a l  concepts  . 



which have been i n s t r u m e n t a l  i n  he lp ing  me t o  fo rmula t e  my own 

ideas .  It should  b e  no ted ,  though, t h a t  i t  i s  n o t  my i n t e n t i o n  t o  

c r i t i c a l l y  review t h e s e  works, s o  much a s  t o  d e s c r i p t i v e l y  review them. 

I w i s h  t o  h i g h l i g h t  major elements of  t h e  educational.  t h e o r i e s  

presented  i n  o r d e r  t o  form a conceptua l  b a s i s  upon which t h e  r e s t  of 

t h e  t h e s i s  may b e  b u i l t .  

I n  t h e  second sect ion--Integrat ion--I  a t t e m p t  t o  b r i n g  t o g e t h e r  

o r  syn thes i ze  concepts  p re sen ted  by I l l i c h ,  F r e i r e ,  a d  Hol t .  This  

s e c t i o n  a f f o r d s  me t h e  oppor tuni ty  t o  i n t e g r a t e  t h e i r  concepts  w i t h  

my own developing a r t i c u l a t i o n .  

Once a r t i c u l a t e d ,  I t r y  t o  p l a c e  t h i s  t heo ry  of s e l f - d i r e c t e d  

l e a r n i n g  i n t o  a contex t  of p r a c t i c e  i n  t h e  t h i r d  sec t ion- -Appl ica t ion .  

I desc r ibe  two educa t iona l  se rv ices- - learn ing  networks and f r e e  

. univers i t ies - -and  apply my a n a l y s i s  of  s e l f - d i r e c t e d  l e a r n i n g  t o  them. 

This paper  i s  admi t ted ly  t h e o r e t i c a l .  Even t h e  d i scuss ion  

of l e a r n i n g  networks and f r e e  u n i v e r s i t i e s  d e a l s  wilth t h e s e  

o rgan iza t ions  as concepts .  I n  a d d i t i o n ,  t h i s  pape r  i s  admi t ted ly  

one-sided. Almost a l l  of t h e  r e f e rences  c i t e d  are w r i t i n g s  by c r i t i c s  

of t h e  e x i s t i n g  educa t iona l  system. Others  may defend  t h i s  system, 

b u t  my i n t e n t i o n  i s  t o  p r e s e n t  a t h e o r e t i c a l  framework wherein 

educat ion can b e  approached from another  ' concep tua l  p e r s p e c t i v e .  I am 

w r i t i n g  t o  show, n o t  t o  te l l .  '1 



REVIEWS 

~ e s c h o o l i n ~  Socie ty  by Ivan  I l l i c h  

I n  Deschooling Soc ie ty  Ivan I l l i c h  ana lyzes  s o c i e t y  on an 

i n s t i t u t i o n a l  l e v e l .  A key t o  understanding I l l i c h ' s  views i s  h i s  

concept  of an " i n s t i t u t i o n a l  spectrum," t o  which he  devotes  t h e  

f o u r t h  chap te r  of  h i s  book. This spectrum i s  a t h e o r e t i c a l  continuum 

w i t h  extremes a t  r i g h t  and l e f t ,  b u t  i t  should n o t  b e  confused w i t h  

t h e  f a m i l i a r  r i g h t - l e f t  continuum of p o l i t i c a l  ideology.  

A t  t h e  r i g h t  end of t h i s . i n s t i t u t i o n a 1  spectrum, I l l i c h  p l aces  

t hose  i n s t i t u t i o n s  which he  terms "manipulat ive.  " These i n s t i t u t i o n s  

d ispense  " treatments"  and concurren t ly  convince t h e i r  c l i e n t s  and 

. o t h e r s  t h a t  consumption of such t rea tment  i s  neces sz ry  and good, and 

t h a t  i nc reased  doses a r e  even b e t t e r ;  they c r e a t e  demand f o r  t h e i r  

s e r v i c e s .  These i n s t i t u t i o n s ,  I l l i c h  s a y s ,  a r e  " e i t h e r  s o c i a l l y  o r  

psychologica l ly  . . ' a d d i ~ t i v e , " ' ~  and membership i n t o  them i s  achieved 

i n  e i t h e r  of two coerc ive  ways--selective s e r v i c e  o r  fo rced  commitment. 2 

Examples of t h e s e  r ight-end i n s t i t u t i o n s  i n c l u d e  modem war fa re ,  l a w  

enforcement, mental  h o s p i t a l s ,  nu r s ing  homes, and schoo l s .  

A t  t h e  l e f t  'end of t h e  spectrum are . t h e  i n s  t i t u -  

t i o n s  , r ep re sen ted  by te lephone,  m a i l ,  ',and subway l ink-ups , p u b l i c  

markets,  and s idewalks .  Use of t h e s e  i n s t i t u t i o n s  a r e  vo lun ta ry  

and spontaneous, and people do n o t  have t o  be '  convinced t o  u s e  them. 

Left-end i n s t i t u t i o n s  a r e  a v a i l a b l e  f o r  u se  accord ing  t a  t h e  perce ived  



needs of ind iv idua l s ,  and promote self-motivated ( a s  opposed t o  enforced) 

s o c i a l  i n t e r a c t i o n .  I l l i c h  i l l u s t r a t e s :  

An i n d i v i d u a l  p icks  up the  telephone when he wants t o  say  
something t o  someone e l s e ,  and hangs up when t h e  d e s i r e d  
communication i s  over.  . . . I f  t h e  telephone i s  n o t  t h e  
b e s t  way t o  g e t  i n  touch, people w i l l  w r i t e  a l e t t e r  o r  take  
a t r i p .  Right-wing i n s t i t u t i o n s  . . . b o t h  i n v i t e  
compulsively r e p e t i t i v e  use  and f r u s t r a t e  a l t e r n a t i v e  ways 
of achieving s i m i l a r  r e s u l t s .  3 

Between t h e s e  two extremes a r e  found t h e  o t h e r  i n s t i t u t i o n s  

of s o c i e t y ,  which e x h i b i t  c h a r a c t e r i s t i c s  of  both  left-  and r i g h t -  

end i n s t i t u t i o n s  t o  varying degrees. A t  t h e  c e n t e r  o f  t h i s  spectrum, 

f o r  in s t ance ,  a r e  h o t e l s ,  c a f e t e r i a s ,  and t h e  producers  of s t a p l e s  

and most pe r i shab le  consumer goods. 

I l l i c h  be l i eves  t h a t  t h e  manipulat ive r ight-end i n s t i t u t i o n s  

dominate present-day s o c i e t y ,  and t h a t  "fundamental s o c i a l  change must 

begin wi th  a change of consciousness about i n s t i t u t i ~ n s . " ~  That i s ,  

f o r  soc ie ty  t o  achieve p o s i t i v e  fundamental change, it must s h i f t  

a t t i t u d e s  and money away from t h e  r ight-end i n s  t i t r a t ions  and toward 

t h e  l e f t .  He does n o t  underest imate t h e  s i g n i f i c a n c e  such an i n s t i t u t i o n -  

a l  s h i f t  implies .  " A t  s t a k e  i n  t h e  choice between t h e  i n s t i t u t i o n a l  

r i g h t  and l e f t  is  the  very n a t u r e  of human l i f e .  Man must choose 

whether t o  be  r i c h  i n  th ings  o r  i n  t h e  freedom t o  u s e  them. 115 

I l l i c h  de f ines  "school" a s  " the  age-speci f ic ,  teacher- re la ted  

process r equ i r ing  fu l l - t ime a t t e n d a n c e ' a t  an o b l i g a t o r y  curricuIum, 11 6 

and he l o c a t e s  i t  a t  t he  f a r  r i g h t  of h i s  spectrum. But schools  a r e  

unique among t h e  right-end i n s t i t u t i o n s ,  because they i n e v i t a b l y  

communicate and r e i n f o r c e  a "hidden curriculum" of s o c i a l  a t t i t u d e s ,  . 



which i n  t u r n  "c rea t e  a demand f o r  the e n t i r e  s e t  of i n s t i t u t i o n s  

which crowd t h e  r i g h t  end of t h e  spect,rum. I I  7 

This  hidden curr iculum i s  n o t  e x p l i c i t l y  t augh t ,  b u t  a r i s e s  

from t h e  gene ra l  s t r u c t u r e  of s choo l ing ,  and i s  communicated r e g a r d l e s s  

of what i s  a c t u a l l y  taught  o r  who i s  i n  con t ro l .  I l l i c h  argues t h a t  

school  systems everywhere i n  t h e  world have b a s i c a l l y  t h e  same s t r u c t u r e  

of a r i t u a l  of graded promotions i n  an i n s t i t u t i o n a l l y  de f ined  s e t t i n g ,  

adminis te red  by i n s t i t u t i o n a l l y  a c c r e d i t e d  p r o f e s s i o n a l s ,  and d e a l i n g  

wi th  an i n s t i t u t i o n a l l y  determined curriculum. Such a s t r u c t u r e  i s  

common t o  a l l  schools  a s  I l l i c h  d e f i n e s  them, and t h e r e f o r e  t h e  hidden 

curr iculum has  t h e  same e f f e c t  a l l  over  t h e  world: " ~ n v a r i a b l y ,  it 

shapes t h e  consumer who va lues  i n s t i t u t i o n a l  commodities above t h e  

nonprofess iona l  m i n i s t r a t i o n  of a neighbor.  ls8 11 , l ich  a s s e r t s  t h a t  

t h e  e x i s t e n c e  of schools  cause r i c h  and poor a l i k e  t o  become 

i n s t i t u t i o n a l l y  dependent,  t o  accept  s e r v i c e  i n  p l a c e  of va lue .  

"Health,  l e a r n i n g ,  d ignicy ,  independence, and c r e a t i v e  endeavor 

a r e  def ined  a s  l i t t l e  more than the performance of t h e  i n s t i t u t i o n s  

which claim t o  s e r v e  these  ends. 119 

One of t h e  impor tan t  func t ions  of t h e  hidden curr iculum of  

' schools  i s  t o  i n i t i a t e  c i t i z e n s  i n t o  some of t h e  myths of modern 

society--myths t o  which I l l i c h  o b j e c t s .  For i n s t a n c e ,  t h e  h idden  

curr iculum communicates t h e  myth t h a t  a f l  va luab le  l e a r n i n g  i s  t h e  

r e s u l t  of i n s t r u c t i o n ,  and t h a t  t h e  amount of l e a r n i n g  i n e v i t a b l y  

i n c r e a s e s  i n  d i r e c t  p ropor t ion  t o  t he  t ime of a t tendance .  The grading  

and ranking func t ion  of schools  teach  t h e  myth t h a t  eve ry th ing  impor tan t  

can b e  measured by some e x p e r t s  on  a q u a n t i t a t i v e  s c a l e ,  i nc lud ing  



o u r  i n d i v i d u a l  imaginat ions and va lues .  Yet perhaps t h e  most impor tan t  

myth--which r e l a t e s  t o  a l l  t h e  o thers - - i s  t h e  Myth of Unending 

Consumption. J u s t  a s  i nc reased  a t  tendance a t  school  i s  supposed t o  

y i e l d  i n c r e a s i n g l y  va luab le  l e a r n i n g ,  a c c e l e r a t i n g  product ion  and 

consumption of goods and s e r v i c e s  supposedly y i e l d s  i n c r e a s i n g  

b e n e f i t s  f o r  s o c i e t y .  I l l i c h  i s  opposed t o  a constant-growth economy 

which produces demand and o b l i g e s  people  t o  consume i n c r e a s i n g  

l e v e l s  of  goods and s e r v i c e s .  School ,  he  s a y s ,  s e r v e s  a s  " the  

r ep roduc t ive  organ  of  a consumer s o c i e t y .  r110 

Another l a t e n t  func t ion  of  schools  i s  t h e  a l l o c a t i o n  ~f s o c i a l  
* 

r o l e s .  Those who submit t o  t h e  r i t u a l  of school ing  a r e  rewarded w i t h  

c r e d e n t i a l s  and t h e  accompanying b e n e f i t s  ( i .  e .  , i nc reased  va lue  i n  

t h e  l a b o r  market) .  The r e l a t i v e  va lue  of  t hese  c r e d e n t i a l s  i n c r e a s e  

wi th  f u r t h e r  consumption of school ing .  I l l i c h  argues t h a t  such a 

system of r o l e  a l l o c a t i o n  i s  u n j u s t  because r a t h e r  than  bas ing  judgments 

on r e l e v a n t  q u a l i t i e s  ( i . e . ,  a c t u a l  demonstrat ion of s p e c i f i c  

competencies),  judgments a r e  made on the  b a s i s  of t h e  p roces s  by 

which such q u a l i t i e s  a r e  supposed t o  have been acqui red .  

While h e  admits t h e  causes of today ' s  i l l s  are m u l t i f a c e t e d ,  

I l l i c h  places a l a r g e  p a r t  o f  t h e  r e s p o n s i b i l i t y  f o r .  environmental  

p o l l u t i o n ,  modem warfare ,  modem pove r ty ,  t h e  energy c r i s i s  and t h e  . 

l i k e  on schools  and on t h e i r  hidden cu$riculum. I l l i c h  b e l i e v e s  t h a t  

a v i a b l e  f u t u r e  demands an i n s t i t u t i o n a l  r e v o l u t i o n  ( a  s h i f t  of 

emphasis from r i g h t  t o  l e f t ) ,  and t h a t  a deschooled s o c i e t y  would b e  

a primary component of such a r evo lu t ion .  "A r a d i c a l  program of 



7 

deschooling," s ays  I l l i c h ,  "could t r a i n  youth i n  t h e  new s t y l e  of 

r evo lu t ion  needed t o  cha l lenge  a s o c i a l  system f e a t u r i n g  o b l i g a t o r y  

' h e a l t h , '  'weal th, '  and ' s e c u r i t y .  t 1 1 1 1  

The deschooling of  s o c i e t y  is  n o t  simply an i d e a  which I l l i c h  

wishes t o  promote, r a t h e r  i t  is  a p roces s  he  recognizes  as a l r eady  

occurr ing .  " ~ h d  d i se s t ab l i shmen t  of  schools  w i l l  i n e v i t a b l y  happen-- 

and i t  w i l l  happen s u r p r i s i n g l y  f a s t .  It cannot  be  r e t a r d e d  very  

much longe r ,  and i t  i s  ha rd ly  ceces sa ry  to promote i t  v igorous ly  

. . .  1112 

What must b e  done, I l l i c h  a d v i s e s , . i s  t o  t r y  t o  o r i e n t  t h i s  

i n e v i t a b l e  deschooling i n t o  t h e  hopefu l  one of two d i a m e t r i c a l l y  

opposed d i r e c t i o n s .  The f i r s t ,  which I l l i c h  f e a r s ,  would l e a d  

t o  an expansion of t h e  r o l e  of t h e  pedagogue, w i t h  inc reased  c o n t r o l  

over  i n d i v i d u a l s  throughout t h e i r  l i f e t i m e s .  The o t h e r ,  hope fu l  

d i r e c t i o n  involves  t h e  es tab l i shment  of o p p o r t u n i t i e s  f o r  equa l  

acces s  t o  educa t iona l  resources .  

I l l i c h  employs a u s e f u l  metaphor ica l  d i s t i n c t i o n  i n  desc r ib ing  

t h e s e  two d i r e c t i o n s ,  o r  educa t iona l  modes. H e  s ays  t h a t  schools  

a c t  a s  funne l s ,  d e l i v e r i n g  prepackaged informat ion  t o  t h e  r e c e p t i v e  

s tuden t .  He f e a r s  t h a t  t h e  funnel  assumptions about educa t ion  w i l l  

su rv ive ,  even a f t e r  s o c i e t y  i s  deschooled. The r a d i c a l  a l t e r n a t i v e ,  

o r  " i n s t i t u t i o n a l  i n v e r s e  ,"I3 of funne l s  are webs, which would p u t  

educa t iona l  resources  "under t h e  pe r sona l  c o n t r o l  of  each l e a r n e r .  1114 

Almost a l l  of today ' s  educa t iona l  r e sea rch ,  argues I l l i c h ,  a r e  

a t tempts  t o  f i n d  more e f f i c i e n t  funne l s .  It i s  i r r e l e v a n t  i f  t h e s e  . 

funnels  take  the  form of a classroom, t echno log ica l  i nnova t ions ,  o r  



t h e  s e n s i t i v i t y  groups of a  " f r e e  school" o r  "open classroom.' '  

These are a l l  funnels  because t h e  b a s i c  s t r u c t u r e  of s choo l  a s  an 

i n s t i t u t i o n a l  process  remains i n t a c t .  

The a l t e r n a t i v e s  which I l l i c h  proposes t o  school ing  a r e  n o t  

a new way t o  make people l e a r n ,  b u t  r a t h e r  "the c r e a t i o n  of  a  new 

s t y l e  of educa t iona l  r e l a t i o n s h i p  between man and h i s  environment. 1115 

The r e l e v a n t  ques t ion  t o  b e  asked i s  n o t  "What should someone l ea rn?"  

b u t  "What k inds  of t h ings  and people might l e a r n e r s  want t o  b e  i n  

con tac t  w i t h  i n  o r d e r  t o  l e a r n ?  "16 I n  o t h e r  wo.rds, how can we open 

up the  environment s o  t h a t  people  can f r e e l y  pursue  t h e i r  pe r sona l  

l e a r n i n g  endeavors,  w i thou t  having t o  submit t o  a p a r t i c u l a r  

i n s t i t u t i o n a l  process? I l l i c h  admits ,  though, t h a t  t h e  educa t iona l  

i n s t i t u t i o n s  which h e  proposes "a re  meant t o  s e r v e  a  s o c i e t y  which 

does no t  now e x i s t .  1117 

I l l i c h  d e c l a r e s  t h r e e  purposes of what h e  c a l l s  "a good 

educa t iona l  system": 

. . . i t  should provide  a l l  who want t o  l e a r n  w i t h  access  
t o  a v a i l a b l e  r e sou rces  a t  any t ime i n  t h e i r  l i v e s ;  
empower a l l  who want t o  s h a r e  what they know t o  f i n d  
those  who want t o  l e a r n  i t  from them; and, f i n a l l y ,  f u r n i s h  
a l l  who want t o  p r e s e n t  an i s s u e  t o  t h e  p u b l i c  w i t h  t h e  
oppor t un i  t y  t o  make t h e i r  cha l lenge  known. 1 8  

Consequently,  he recommends f o u r  networks, o r  webs, which l i n k  

l e a r n e r s  t o  t h e  educa t iona l  resources  of t h ings  and o t h e r  people.  
1 

The use  of t hese  networks i s  under t h e  l e a r n e r ' s  i n d i v i d u a l  c o n t r o l ,  

used according t o  t h e  l e a r n e r ' s  pecceived needs. They a r e  conv iv i a l  

i n s t i t u t i o n s  . 



The f i r s t  he  c a l l s  Reference Se rv i ces  t o  Educat iona l  Objects .  

This  network would provide  informat ion  on t h e  a v a i l a b i l i t y  of t h i n g s  

o r  processes  used i n  formal  l e a n i n g  which a r e  e i t h e r  s p e c i f i c a l l y  

in tended  a s  educa t iona l  o b j e c t s  o r  a r e  i n  d a i l y  u se ,  on a farm o r  

i n  a f a c t o r y ,  f o r  example. 

S k i l l s  Exchanges, t h e  second network I l l i c h  advocates ,  a c t  

as a c lear inghouse  f o r  t h o s e  who want t o  s h a r e  o r  l e a r n  a s k i l l .  

A person could l i s t  h i s  s k i l l s ,  t h e  cond i t i ons  under which h e  i s  

w i l l i n g  t o  s e r v e ' a s  a r o l e  model, and a way h e  can b e  reached. An 

i n t e r e s t e d  l e a r n e r  could then  con tac t  t h a t  person  and t h e  two can 

make arrangements about  how t h e  l e a r n i n g  oppor tun i ty  i s  t o  t a k e  p l ace .  

The t h i r d  web, Peer-Matching, would be  a communications 

network which would l i n k  people  t oge the r  accord ing  t o  some s e l f -  

determined mutual i n t e r e s t  . Based on no ' o t h e r  i n £  ormation than  common 

i n t e r e s t ,  people might g e t  t oge the r  t o  d i s c u s s  a nove l ,  f o r  i n s t a n c e ,  

o r  t o  cons ider  a c t i o n  t o  take'  on a p o l i t i c a l  i s s u e .  

The last  educa t iona l  network I l l i c h . d i s c u s s e s  i s  Reference 

Se rv i ces  t o  Educators-at-Large. This  would c o n s i s t  o f  d i r e c t o r i e s  

wherein p r o f e s s i o n a l  and nonprofess iona l  educa to r s  co.uld l i s t  them- 

s e l v e s ,  t h e i r  s e r v i c e s ,  and t h e  condi t ions  under which t h e i r  

s e r v i c e s  a r e  a v a i l a b l e .  

I l l i c h  b e l i e v e s  t h a t  t h e  deschobling o f  s o c i e t y  and t h e  

i n s t i t u t i o n  of webs l i k e  those  he proposes would n o t  only make 

educa t ion  more f a i r l y  a v a i l a b l e  t o  a l l ,  b u t  would b e  a c r u c i a l  

component i n  t h e  c r e a t i o n  of a more j u s t  and humane s o c i e t y .  He b e l i e v e s  

a l s o  t h a t  i f  we do n o t  s t a r t  working immediately toward such a s o c i e t y  



t h a t  i t  may prove too  l a t e ,  and a "brave new world" might  emerge 

wherein manipulat ion t o t a l l y  r ep l aces  f r e e  choice .  
I 

Pedagogy of t h e  Oppressed by Paulo F r e i r e  

F r e i r e  c a l l s  humanization--the process  of becoming more f u l l y  

human--man's o n t o l o g i c a l  and h i s t o r i c a l  voca t ion .  Human be ings  can 

perce ive  t h e  world a s  a series of cha l lenging  problems which i n h i b i t  

t h e i r  freedom and t h e  f u l f i l l m e n t  of  t h e i r  needs. By examining 

and ana lyz ing  t h e  problems and a c t i n g  upon them, they  can be  reso lved  

s o  a s  t o  promote g r e a t e r  freedom and f u l l e r  s a t i s f a c t i o n  of human 

needs. 

Human be ings ,  who a r e  h i s t o r i c a l  and c u l t u r a l  b e i n g s ,  a r e  

capable of t ransforming t h e i r  world--of c r e a t i n g  a d  r e - c rea t ing  t h e  

r e a l i t y  i n  which (and w i t h  which) they l i v e .  F r e i r e  r e f e r s  t o  men 

a s  be ing  of t h e  p r a x i s ,  who "emerge from t h e  wor ld ,  o b j e c t i f y  i t ,  

and i n  so  doing can understand i t  and t ransform i t  w i t h  t h e i r  l abo r .  11 19 

Other animals can a l s o  change t h e i r  world ( a s  a b e a v e r  b u i l d s  a dam, 

f o r  i n s t a n c e ) ,  b u t  such changes a r e  determined p r i m a r i l y  by t h e  

gene t i c  h e r i t a g e  of  t he  s p e c i e s .  Human be ings ,  on t h e  o t h e r  hand, 

can i n  a d d i t i o n  c o n t i n u a l l y  c r e a t e  new and unprecedented ways of 

changing t h e i r  c u l t u r a l  world. Beings o f  t h e  p r a x i s  n o t  on ly  exist 

i n  t h e  world ( a s  most animals do) ,  but .  w i t h  t h e  wor ld  a s  w e l l .  - 1- 

The essence  of p r a x i s  i s  d ia logue;  t r u e  d i a l o g u e  i s  t r u e  

p rax i s .  Dialogue i s  t h e  communication among S u b j e c t s  (men), who 

o b j e c t i f y  t h e i r  world and t ransform i t .  Through d i a l o g u e ,  men can 

d e a l  c r i t i c a l l y  w i t h  elements of r e a l i t y  which a r e  n o t  immediately 


















































































































































